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Case Study: 
Porirua
 – what was our place like in the past?
)



What we focused learning on and why:

Pataka Museum of Arts and Culture, an LEOTC provider, offers a three hour bus trip that focuses on the history of Porirua. The experience is called Footprints and focuses on the footprints left by settlers in Porirua including:
 
· The land before settlers original animals including Moa.
· The arrival of Kupe.
· Te Rauparaha and settlement by Ngati toa.
· Whalers and the whaling settlement.
· Early Pakeha settlers. 
· Te Rangihaeta and the land wars.  
· Later settlers. 

A school in Porirua had their Year 5 and 6 students do a term study answering the question: How has Porirua, our place, changed over time?

The study was based primarily in the Social Studies learning area but encompassed The Arts (Drama) and English. The local library found a range of fiction and non-fiction texts that focused literacy learning within the learning programme.
  
Key competencies that were focused on and assessed during the learning programme were:

· Thinking, by making sense of what happened in the past. 
· Relating to others, particularly recognising the point of view of others.
· Using language, symbols and text to convey ideas.

[bookmark: OLE_LINK1][bookmark: OLE_LINK2]The learning programme was strongly based in value exploration as it looked at the conflict that developed between Māori and early British settlers and how the values, culture and traditions of all settlers in Porirua are valued. 

The learning intentions were that, during the learning programme, the students would develop the skills of:
  
· Asking questions of people who have information.
· Taking notes from what people say.
· Analysing, summarising and presenting information.
· Developing big ideas or conceptual understandings from what they learn.  

What we planned (focusing inquiry):

The bus trip was preceded by a visit from the museum educator who introduced the concept of people making a footprint or changing the place where they are.  She brought an artefact plus a story, illustration or photograph from each period of time.

After the pre-talk from the museum educator, the students decided which time period they would like to focus on. The class divided into groups that took responsibility for one time period. They used Te Ara Encylopedia of New Zealand -www.teara.govt.nz - to do some initial research and prepare some questions for the bus trip. 

The class discussed having some prepared questions and then listening to the speaker and possibly changing the questions when the students got new ideas from what the speaker was saying.  They were read some oral history stories that are based in Porirua and practised listening for the main ideas and remembering them to write down when the story had finished.



The class thought about what they wanted to learn about each period of time. They wanted to know what it was like living in Porirua then. They decided living was about: 

· Where you lived (type of home).
· What you ate.
· What you did every day.
· What you did for fun.
· Who you lived with.  
· What was important to you. 

The students decided to focus their questions around these ideas. 

The students knew they would make decisions about what to do with what they learnt on the history experience after they had had the experience. They understood they could shape what happened after the visit but the learning outcome was to develop some big picture ideas about what it was like to live in Porirua in the past. 


Safety considerations: 

This was an off-site trip that did not engage students in any high risk activity. It was classified as: ‘off-site – short visits in the local community - lower risk environments’ (EOTC Guidelines, 2009, p. 26-27). 

A RAMS form was completed and the students’ parents signed consent forms that contained details about the students’ health. 

Prior to the trip students were reminded about the safety rules around buses and reminded that the group would stay together in each of the places the bus stopped.

Out of class experiences for this class did present some challenges for the teacher and the three special needs students the class contained. Supervision was provided by the teacher, a teacher trainee, a teacher aide and a mother who came on class trips to support her special needs child. She was a frequent visitor to the class and comfortably took a leadership role with the students. She was involved in all safety briefings and, as a trained nurse, she had the role of emergency first aider. The teacher held a current first aid qualification and could have acted as emergency first aider if the nurse needed to concentrate on her own child’s needs. 

The teacher, teacher aide and parent were experienced in managing out of school experiences with a class that contained three special needs students with different health, mobility and learning difficulties. 

The teacher and the museum educator had discussed issues that could arise with the special needs students and how they would be dealt with. A car driven by the parent accompanied the bus in case it was necessary to return a student to school or to a medical centre or hospital.

Drugs that needed to be administered within the three hour trip were given in the privacy of the car. Toilet stops during the trip were at toilets with disability access.

It was acknowledged that the three hour trip could exhaust a student with epilepsy and exhaustion was seen as a possible trigger for a fit. The student’s mother was the nurse accompanying the trip and it was decided that the student would participate under her supervision.  The class had experience of the student having a fit and would respond appropriately to the event if it occurred. 

A bus that provided wheelchair access was hired. A food and drink stop was organised so that the students would maintain their energy over the three hour trip.

Check the requirements of your own school policies when planning such learning experiences. See the EOTC Guidelines, 2009 for further information. 

What we did (teaching inquiry):

The museum educator presented a fantastic range of oral history over the three hour trip. She brought the past alive for the students. Her activities were, wherever possible, experiential and she used artefacts, stories, illustrations, photographs and activities using the student’s imagination to recreate living in the area at a particular time in history.

At each new site, two groups of students took the role of lead questioners and lead recorders of information. Before they left that site the groups either wrote or recorded on tape recorder the main ideas of what they had learnt.

The majority of students asked questions that built on what the museum educator was telling them and every student in the class asked a question during the trip.  Students were aware how hard it was for some students, especially English as second language students, to ask a question. The class supported them as they asked the question, regardless of the quality of the question.  
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Then and now 
Back in class, each group processed their notes and ideas into a presentation for the class. The class added their ideas and a summary of the ideas was created on the whiteboard.

The students used the headings:
 
· Where you lived (type of home).
· What you ate.
· What you did every day.
· What you did for fun.
· Who you lived with.
· What was important to you. 
  
They added one more category:
  
· What big event happened at that time.
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Then and now. Photographs courtesy of Pataka Museum of Arts and Culture

During the visit the class were inspired by the use of footsteps to explain what was happening over time. They decided that they would use a classroom wall and make a large timeline. They would use different footsteps to show time moving on e.g. moa print, bare feet, settlers boots, soldiers boots etc.

They decided to make an illustration that showed something about each time and then write information or stories under each of the seven headings.

The students recognised that the museum educator had made the visit ‘come alive’ by telling stories about the time, so they decided that while they could do some research and put some facts on the timeline, they wanted the information to be ‘alive’. They decided to create dramas that illustrated what was happening at each time period and covered some or all of the seven categories. They created freeze frames from each drama and photographed them and added explanations about the dramas before adding them to the timeline display. Click here to find out more about the ‘freeze frame’ activity. 
The students decided that they would write and illustrate a story about being a child in their time period.

Some students had been fascinated by the idea introduced by the museum educator that an object like whale blubber, a musket or a coach wheel could describe how technology was influencing how people live. They decided to write an illustrated story giving life to an object and having it tell its story about how it helped change the history of Porirua.  Click here to find out more about the ‘If this object could tell its story’ activity.

The students recognised that giving factual information about the time period could be boring for the reader compared to the oral histories and creative stories. They decided to limit their factual information to no more than five things and make the information they presented interesting to someone ‘reading the wall.’

The students used internet research and material from the local library to gather the information they wanted to display. Restricting the amount of information they would display led to debate about what was important to include to explain the time period to a ‘reader’ or ‘viewer.’ 

Students used available computer graphic packages to present their information in a visually interesting format. 


What happened (learning inquiry): 

The students completed their timeline wall and, with little direction from the teacher, extracted the big ideas or conceptual understandings they had gained from the learning. 

The students’ understandings were: 
  
· When settlers come to a place, they bring the things that are important to them.
· Things that are important to settlers can be things like fire, muskets, clothes, but it can also be ways of doing things, religion and beliefs and ways to get on with each other. 
· Places are about people and the environment. They are always changing.
· Places can change because of new technology. People’s ideas and ways of doing things can change with new technology.
· Places change because people do new and different things there and they change the environment.
· Settlers are always coming to Porirua and bringing new ideas and different ways of doing things.
· When settlers come to a new place they change the place and the place changes them.
· When two groups of settlers or people want different things and can’t talk it out then there is conflict a fight/war. 
· When there is conflict not everyone wants to be involved but they get hurt and killed anyway.
· Some people are leaders who want peace; some people are leaders who enjoy fighting.

The students then decided to follow settlers’ arrival to Porirua to the present day and used the same seven categories to look at Pacific people coming to Porirua. 

They decided that their next learning unit would focus on Porirua today and look at how different groups of people live together in one city and how they avoid conflict. After discussion, the rich question for the next term’s learning was agreed to be ‘What is it like to live in Porirua now?’

This was not the unit the syndicate had planned, but it was an opportunity to build a learning programme that develops from student interest. Developing student understanding of ideas around culture and cultural identity in a multicultural city and what generates conflict between people was recognised as learning intentions relevant to the students and living in the local community. 

A parents’ evening was held where the students acted some of their dramas and read or told their stories. The students had been so motivated by this history experience that many of them had talked about it at home and attendance from the parents and wider whānau was high. 

This term topic and the one that followed were the highlight of the students’ learning year. Students progressed their questioning skills to conducting a number of interviews in the community and brought in visiting speakers and engaged them in discussion. They conducted interviews with people in the city centre about proposed changes to the city centre. 

The students further developed their skills in writing for an intended audience and their ability to recognise points of view in material they see, hear and read. 

The students progressed their conceptual understanding of culture, cultural diversity and conflict, conflict prevention and resolution.

Further information, links and resources:

EOTC Guidelines, 2009:  http://eotc.tki.org.nz/EOTC-home/EOTC-Guidelines
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